DOCUHEHX RESUtie 



ED 085 1ia 
TITLE 

INSTITUTION 
PUB DATE 
NOTE 

EDBS PRICE 
DESCRIPTORS 



IDENTIFIERS 



PS 007 033 

A Longitudinal Study o£ Get Set Day Care children in 

Grades First, Second, and Third. 

Philadelphia School District, Pa. 

73 

lOp. 

MF-$0.65 HC-$3.29 

♦Academic Achievement; ♦Elementary School Students; 
Grade 1; Grade 2; Grade 3; ♦Longitudinal Studies; 
♦Preschool Programs; ♦Program Evaluation 
♦Get Set Day Care Program, Philadelphia; Iowa Test of 
Basic Skills; Metropolitan Achievement Tests 



ABSTRACT 

This report presents the evaluative outcomes of a day 
care pr,ogram currently in operation in the School District of 
Philadelphia. Descriptions of the instructional objectives and 
program are included in the report. Subjects for the evaluation 
included three separate samples, categorized by the school grade of 
the subjects at the present time. Sample I included 750 first graders 
with at least two years of Get Set Day care experience^ and 440 
classmates with no such experience. In Sample II there were 1,225 
second graders in the treatment group and 663 controls, and Sample 
III consisted of 618 treatment third graders and 391 controls. First 
and second graders were tested with the Hetropolitan Achievement 
Tests, Primary I and II. The Iowa Test of Basic Skills was used with 
the third grade. Analysis of results indicated that for Samples I and 
11^ the children with two years of Get Set experience scored 
significantly higher than the control group children. There was no 
significant difference between Get Set and control children's scores 
for third graders. Discussion emphasizes the need for more detailed 
follow-up study. (DP) 
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sJrjnC'd to reach LhcHu qotiln. 



Hi.siory of t:hc problem 

KconomicQlly and nociaJly drpriv<.r] children have boon found l.o ho 
dofjcient in lancjuaqe dovoiopmont., riwi t.hur.aticn skill, social responsivoncfis , 
SGlf-GGliL'om, motivation^ and jsociol maturity^. V.tiile the ev.act mannor in 
vhich cognitive and affoclivc variables cojnbino in ^he educative proccjK, 
behavioral fjcicnco has found that dc:v«.-lopmentnl, psychological, and sociaJ 
conditions do account for much of the deprived rhilJ*ri Jailinci in the early 
qrades of schoolincj. The theoretical orientatjo.M of i')>ls study maintains 
that lanquacjo and cognition are import jnt varial los r. i-he education ol 
economically and culturally dinadvantaged picjchool child. 

Pov;ell (1970), studying language arts, mathematics, and sociaii 
adjustment skills of the cliildren in the rhiladelpwia Get Sot Day Care i>iCKiram, 
found significant differences between i:he repeated n^jasures of the chiJiiron 
in the Get Set Day Care program. He used the Preschool Inventory. Studying 
the behavior of Get Set Day Care children in kindergarten programs, he found 
tliat their level of classroom disturbance, impatience, disresnect-rlef ianro, 
unchangeable behavior v/as higher than the norms scores for their age group. 
He used the Devereux Elementary School Behavior Rating Scale. 

pov;ell (1971) , making a longitudinal study of Get Set Day Care 
children in the first grade, found that in the areas of language arts, 
mathematics, and in social adjustment there was a significant difference 
between the children with previous Get Set Day Care and those from the same 
origin with no previous Get Set Day Care experience. He used the Metropolitan 
Achievement Test and the Devereux Elementary School Behavior Rating Scale. 

Po;vell (1972), studying the relationship between test scores of 
Get Set children on the Preschool Inventory and the Devereux Elementary 
v.^^^ School Behavior Ratings found that scoring 80% or better on the Preschool 

Inventory showed lesser amounts of deviant behavior or a more generic term 
jsit^ of behavior factors. 

O 

O Powell (1973) , making a longitudinal study of Get Set Day Care 
children in the kindergarten program, found that in the^ areas of reading and 

^ mathematics, there was a significant difference between the children with 
previous Get Set Day Care experience and the children with no previous Get 
Set Day Care experience. He also found that the children witli Get Set Day 



^Dlatt, Burton and Garfunkel, Frank; Educating Intelligence: Determinants 
of School IBehavior of Disadvantaged Children, Exceptional Children ,G01--608. 
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To r;t\idy ol] of Iho cliildrtMi v/itli provioUFi Cot f;ot Hay Coio 
oxporiance from iht* sunicj origin in grades firwL^ sucond and third. 



Mot hod 

Program 

There arr* opproxima toly 200 teachers and 300 leachor aides in the 
procjrom* Only about 100 toachers have had formal training in early childliood 
education, ond little ol: that training ha*: been recent. V^orkshops have been 
developed to compcnscit:e for such inadeo.^acy of trainincj. Lancjuaqe Arts, 
mathematics, and social adjustments skills v;er<^ the primary concerns in the 
inservice traininc^ program. Other topics stressed are music, science, 
creative arts, and child development. 

Health programs services are pros/ided to minimize existing medical 
and dental problems and promote better health through inmunizations , health 
education for the children and their parents. 

A nutrition program is based on the idea that "every Get Set program 
must have a sound nutritional component to develop more fully the physical 
resources each child will bring to the learning process*" This service is 
realized as provisions for breakfast, a mid-morning snack, and a luncJieon 
meal. The program also provides courses on nutrition for the parents. 

The social services component concentrates on a wide range of 
concerns (e.g., attendance, health, family recruitment, and follow-up). The 
responsibility of the social services component are (a) stimulating parent 
involvement, (b) collaborating with other agencies as needed, and (c) helping 
in making each Get Set Center a childhood and family developmental center. 
The stimulation of parental involvement (a) providing a liaison between the 
child development center and the community, (b) assisting in all phases of 
planning for the parent program, (c) coordinating the activities of parents 
in the daily program in the classroom, (d) encouraging policy-making decisions, 
and (e_) following through to assure the parents' needs are being met. 

Psychological service.^ are also provided through (a) consultation 
with staff concerning needs for diagnostic evaluation of individual children, 

(b) arrangement and follov/-up of evaluation, (c) consultation with teachers 
and aides concerning diagnosed needs of individual children, (d) consultation 
with parents concerning needs for specific referral to special agencies, and 

(e) consultation with staff in planning, evaluating, and improving program 
operations, including curriculum development and services to children and 
families. 

Specific Hypotheses 



It was hypothesized that the Get Set Day Care children with two 



thiMttm ^Uh m pt^:iV'im^n <tl'^»!t; :<^'<r^l S'-i&y <r^.*iprj ,8it3^Jt*cj iu thu tir^ti £>cw«^?l* 

ddiidl Ida if ^8 ^I'lr^^jc-^a 

M p^ti^tit p^rih^Jp^ii^n ^tkivitimg U^^U'^t^mim^l ii^nmM.it^^h <t^mmmHY^ 
l^dwi.^^, ^iu^ll^t ^l&hm^9 ^3Df<B ^ itf-^ar-hwr ©^'awl'-^sy. 

dS3 Um» cmiitrol wiUi lao pi:i;*vim9y fet s^t J>ay cars cxpt>rl<unoe» 

In Msnplo two th'Ujr^e wic?r<* 1#S2S ctaildrc^n an Use trc^atoejil ^roiap 
prcvicms Gs^t Set i>ay caro oxparieut^^ vho wre ujafed in Uio ccintrol grouju 
Sdirplo tA%T^t£ - •S^^ird Grade* 

In cdii^plQ Uiir^c» icherd verc 610 dilldron with ptovlouf: Cot Sot 
children with prc^viotm Get Sot l>ay C<£&rc ox}>erience who wore used as this treat- 
mmt Qroup and 391 chlldrun with no provlous Got Sfst Day care cxporience who 
were used an the control group, the tes^ts vero ddminiiitored by each clatrorooim 
teacher and madiine scored. 

Instrmronts 

The ^3etropolitan Achieves^ent l\*stc primary I and prJjaary II were 
UHcd in tlio first and necond 9rddet» respactively. Bach test was divided in 
five parts: 

1* U'ord Knowledge 
2. Kord analy.'jis 
3* Reading 

a. Sentences 

b. Stories 

4. Spollincj 

5. l*:athcmatics 

a. Computation 

b. Concepts 

c. Problem solving 

Each part has been found to be one of the best predictors of success 
in the school* 

Ihe Iowa Tost of »asic Skills was used with Oio third grade, 'rtie 
test has five parts: 



p\ipll*B knc»v;ltKlc)o of iho maonincf ol wordn. 



2, HontHncj ('oinpro)it.'nsion Tof^i - a alncflo Lent v;hich Ui clcsi()nod 
to moamirc i.lio pnpil'o uiid^'V.Mi findinq or lijrtiona voryincj in lunqLh fi c^n o 
fow ntMUencof3 to o i'ull paric 

3, I.orujuanc Tosts - four ?itpnrcilo tests Arc designed to moarjiiro 
the ^ki]]s in SipcTlinci, capitalisation, puncttnaiion, and viiiaqc.'. Tho basic 
item (imploycd In all four tests may be r1rc;cr;ibed (Ms the " f i nd-Lhe-urroi'" 
typo . 

4. Work-Study Skill.'; - three suparato teste deciqncd to measure 
skills in map rcadnng* roadincj qraplis and tables, alphabotizincj , use of an 
index f ufio of the dictionary and similar rr.ate rials. 

5. Arithmetic Tests - two separate tests dusicjned to measure 
skills in understanding iho number systcM'i, arithmetic terms and operations, 
and problem solving. 

The Iowa Test of Basic Skills has been found to be one of tlie 
best predictors of success in school. 

Procedure 



Each child's cumulative record was reviewed by the researcher to 
determine if each child had at least two years previous Got Set Day Care 
experience, no previous Get Set Day Care experience, or no previous nursery 
experience. Only those children with two years of previous Get Set Day Care 
experience v;ere used in the treatment group. Those children with no previous 
Get Set Day Care experience or nursery experience v;ere used in the control 
group. 

Results 

Table 1 indicated that the children with two years of previous 
Get Set Day Care experience scored significantly higher than the children 
witli no previous Get Set Day Care experience, A t-test revealed that the data 
was significant for reading and mathematics in the first grade. 

Table 2 indicated that the children with two years of previous Get 
Set Day Care experience scored significantly higher than the children v;ith no 
previous Get Set Day Care experience, h t-test revealed that the data v;as 
significant for reading and mathematics in the second grade. 

Table 3 indicated that there v;as no significance betv;een the children 
v;ith previous Get Set Day care experience and tlie children with no previous 
Get Set Day Care experience. A t~test revealed no significant difference. 

Table 4 indicated that the National Percentile Rank of the median 
and the two groups (the treatment and control group) showed no significant 
difference in reading. It also indicated tliat there was a significance 
between the National Percentile Rank of the median and the two groups in 
mathematics , 



nii?cuuy Ion 



The £jl udy iticlicat ud that GgL Set fKiy Coro oxprricnco promolo iho 
child obiHly l-o loavn in tlio fichool onvironmant, parl:irulor]y in Lhc 
eircQti of rcadJnn and maihoirinliici;. The LhiiM qrado f^hownd Lhal there won 
no sitjni ricancu bolv/con l*ha ncorc^s of iho children v/ith Gut. ,Soh Day Care 
GxporiGncu and ihu chJidrron wiLh no proviour» Ccl Sol Day coro oxpor j.i'nce . 
ItiC national pcrconl.iln rank of thr? mudinn imd Lhc l.v/o qroupy showed that 
thore was no sionif ic:.'irit dlfloronco bcl:\;cGn L'lu qroupc in the area of rt:adincj 
and a siqnifi.cant difu»rcncu in malhon^at icrj. 



Imp lira L ion 

'j'hore v;as no follow-up 53tudy of the children v;ith previous Get. Set 
Day Care experience prenontly in I'uo third cjrade and no contact had boon made 
v;ith their teachers. The data su<igc:its that a more dctail<2d study be made 
each year of the children with previous Get Sot Day Care* experience through 
the fourth qrade. Other factors such ay social adjvistment, the homo, class- 
room observation and facilities bo studied in order to determine the probable 
causation factors. It also indicated that a more detailed follow-up study 
be made of the articulation bGtv;oen Get Set Day Care and tho Philadelphia 
School District of children ages three to nine. 



-Conclusion 

The data indicated that the children can and are learning. The 
Tov;a Test of Basic Skills should be studied in terms of its validity along 
with the present course of study. It suggests that the third grade classes 
be monitoired and close contact be made v;ith the third grade teachers. 



(1) 
o 

C) 
U 

a 



4J 



O 



O 

a 

O 



o 
a 



fQ 



a) 
o u 



4J 

o 



u u 



u 

r-l 

U 

tw 
O 



(TJ 



00 

o 



O 

u 
c 

(TJ 

q 



00 
r-l 



m 




in 






vr 




« 

in 


m 


rH 


II 


II 










0 




0 




if) 




an 


Q 











(0 
0) 

Oi 



r-l 
O 
O 



o 



CO 











H 


(U 




'O 




(TJ 




U 




o 










H 


(0 














o 








Eh 




ME 





Q) 
U 

c: 

(TJ 

O 

(0 

(0 
>i 
rH 
(TJ 

c 



u 

(TJ 

CO 

C 
(0 



00 



^0 

o 
o 

CO 

o 



o 



iH 





CJ 






Q) 


o 




U 


in 




3 


r- 










•rl 


1 










6 


en 




Q) 


u 




U 




{3 




rH 


0 


G 


•r! 


U 








(TJ 


6 


4J 


Q 




C 




0 


<D 


4J 




B 




v< 


4J 


W 


Q) 


(TJ 






(U 


4J 


e 




(U 




Eh 


O 


;2 



(TJ 
Q) 



in 
O 



Q) 

O 
U 
if) 

c 

(TJ 
Q) 



in 
r- 
in 



CO 

u 

-P 
(TJ 
B 
Q) 

(TJ 



in 



.a» 

O 
U 
CO 

(TJ 
Q) 



CN 



CO 



00 
(X) 



(TJ 



00 
00 



(0 

u 

4J 
(TJ 

(D 
(TJ 



s 

c 

0) 

•rl 

u 



4J 
(U 
CO 

4J 

s 

n 
o 

■p 



o 
u 



f1 
(U 

o u 
u *o 

o ,q 



CO 



cu 

o 

cu 



CO 



(U 

o 

u 

c 
a) 



LO 



CO 



(N 



QJ 
U 
O 

u 

CO 



to 



CO 

w 

(U 

04 



o 
o 



o 
o 



H 




H 








H 


(U 






0^ 












^5 








H 






0 


O 


u 


(h 


Q) 


o 


CO 











CU 

u 

fO 
^{ 
> 

o 
w 

•H 

to 

>i 
H 
fO 



(U 
CO 

to 



H 

00 



00 
00 



00 

o 

H 



I 

I 



in 
n 

• 

o 

CO 







in 




C 






(U 


<N 












H 




IT 


1 




Ch 








(U 




(U 










:3 


ro 


H 


0 


U 


•H 








CJ 


< 


6 










a 


UH 






0 


(U 


4J 




e 


(U 






CO 


(U 


ro 






(U 


4J 






(U 




EH 


o 





(U 



in 



0) 

u 
o 
u 

CO 

c 

(U 



00 

o 



CO 



to 
u 

•H 

4J 
fO 

B 
QJ 

fi 



(U 

o 
u 

CO 

c 

fO 

(U 



CO 
CO 

CO 



&4 



CD 

CO 



CO 



Cn 



CO 
00 



to 
u 

i 

(U 



ERIC 



H 

u 

H 

o 

CO 

w 

O 
H 



0) 
CO 





(D 






u 












G) 






•H 






VI 






Q) 


























H 




0 






in 








1 




(D 






O 








0) 






VI 






'O 




0 


H 












rC 


0 


•rl 


u 








o 








c 


0 


H 


0) 




o 


V4 


VI 




'O 


(D 


-P 


H 






•H 


'§ 


o 






u 


(J 





o 

<J3 



Q) 
VI 
O 

u 
r. 

(0 



cn 



CO 
CO 



VI 

o 
u 
cn 

c; 

(0 



CN 

»J3 



to 



Q) 
U 

(0 
•H 
VI 
(0 
> 

o 
w 

•H 
W 
>i 
H 
(0 



(0 
Q) 



Q) 
VI 
(0 
D 

cr 

CO 

c: 

(0 
Q) 



CO 
CO 
CN 



CN 



o 
o 
• 

n 
n 



o 
o 



I 

00 

I 



LO 











Q) 


CO 




VI 


H 




'd 






H 








! 




6 


en 




Q) 


VI 




VI 


^0 


D 


CO 


rH 


0 


U 


•H 


VI 




x: 


o 


ay 


u 




Q 




c 




0 


0) 


+J 




G 


(D 


VI 


4J 


CO 




CO 




•§ 


0) 


-p 




VI 


Q) 


D 


E-» 


O 





CO 
Q) 



LO 






H 


o 


CN 






O 


n 




o 






H 

• 


rH 






CO 




<;« 










11 


11 




li 


11 






w 






<D 




u 


<u 




VI 




•H 






0 






0 




u 




CO 


u 




CO 




B 


CO 








a' 






JH 






JH 




CO 


Q 


■p 


CO 


Q 


0) 




CO 








CO 






CO 



Q 



o 
o 



CP 

a 

CO 
0) 



o 
o 



(0 

u 

4J 
(0 

B 

■P 



ERLC 

















w 






u 






hi 






w 






<: 


C 




PQ 


•H 












ra 




o 


(U 






Pi 




Eh 




W 


















i 






H 





c 

0) 
H 



ai M a 

O U TJ 

o 

^ 'in 

U 4J 4» 
0) C1 



u 

0) 



H Q) 

U u-^ 

^3 O 
O Q) 

U U M 

U m 

>1 

fU Q) 

Q H 



4-> 

B 

(0 -P +J 
<D Q) C 



U 



O 



ra 

•H 

I 

o 



Oh 



0) 

o 
u 

0) 



s 

'O 
'H 

ra 

?2 



o 



o 

•H 

ra 
G 
0) 



0 

,C 'H 

u n 

P. 
0 :•: 
u 

ra ^< 

u o 

>1 ^ 

ra r 

0) 0) 

in r-i 

•H 

o a 
o 

c 

o a) 



0) ra 

U 'H 

H 0) 

o 

0) 

ra 

U ra 
ra. 0) 

Q rH 

•H 

4-> 4J 

0) a 
o 

-p >^ 

O 04 



o 



•H 

U 
}^ 
(U 
Oi 

H 

ra 
o 

•H 

4-» 

ra 

2: 



0*^ 



CN 



Powell, ChiJrlon. Got Sot neiy Core Procjram. Schoo3 r)Jstricl oi Phi] ndolph Ju., 
1970, 

Powell, cliailes. Longitudinal Sltidy of Ccl 5;t}i on/ Caro children in 
the rivt;l Grade. School Hinl rict of Phi latifj JjihiD , 1^71. 

Powell/ cluirlos. 'I'hc Pclation.ship Helv;orn "r'^st scoroij on the Prcachoo] 

Invontoi'v and ihc ncvL-roux iM* moni di-y school Mehavior Rot inq Sca.c 
School District ol Philado] phio , 1972. 

Powell, Charles. (;et Set Day Core ProqranK School Di.strict of Philadelphia, 
1<^73. 



